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  Depth and breadth of  knowledge 

  Knowledge of  methodologies 

  Application of  knowledge 

  Communication skills 

  Awareness of  limits of  
knowledge 

  Autonomy and professional 
capacity 

  Do students know a lot? 

  How can students get information? 

  Can students use information? 

  Can students tell us about it? 

  Do students understand what they 
don’t know? 

  Can students play nicely with others 
and refrain from cheating? 

OCAV-speak Translation 



  a developed knowledge and critical 
understanding of  the key concepts, 
methodologies, current advances, 
theoretical approaches and 
assumptions in a discipline overall, as 
well as in a specialized area of  a 
discipline   

   a developed ability to: i) gather, 
review, evaluate and interpret 
information; and ii) compare the 
merits of  alternate hypotheses or 
creative options   



  … an understanding of  methods of  enquiry or 
creative activity, or both, in their primary area of  
study that enables the student to:  

  evaluate the appropriateness of  different approaches 
to solving problems using well established ideas and 
techniques;  

  devise and sustain arguments or solve problems 
using these methods; and  

  describe and comment upon particular aspects of  
current research or equivalent advanced scholarship.  



  a) the ability to review, present and critically evaluate 
qualitative and quantitative information to: (among 
others) develop lines of argument;   

  b) the ability to use a range of  established techniques 
to:  

  i) initiate and undertake critical evaluation of  
arguments, assumptions, abstract concepts and 
information; ii) propose solutions; iii) frame 
appropriate questions for the purpose of  solving a 
problem; iv) solve a problem or create a new work;  



  … the ability to communicate information, 
arguments, and analyses accurately and reliably, 
orally and in writing to a range of  audiences.   



  … an understanding of  the limits to their own 
knowledge and ability, and an appreciation of  the 
uncertainty, ambiguity and limits to knowledge and 
how this might influence analyses and 
interpretations.   



a) qualities and transferable skills necessary for further 
study, employment, community involvement and 
other activities requiring:  

  the exercise of  initiative, personal responsibility and 
accountability in both personal and group contexts;  

  working effectively with others;  

  decision-making in complex contexts;  



NSSE questions get at some of  the same issues 
that the OCAV guidelines identify: 

  To what extent had your experience at UWO 
contributed to:  

Writing clearly and effectively?  

  To what extent had your experience at UWO 
contributed to:  

Speaking clearly and effectively?  



Writing plays an indispensible role in  

  developing critical thinking skills,  

  learning discipline-specific content, and  

  understanding and building competence in 
the modes of  inquiry and dissemination 
specific to various disciplines and professions  

Georgia State WAC Program, 
http://wac.gsu.edu/content/introduction/what_is_wac.shtml 



[S]tudent engagement with the subject 
matter being taught increases 
significantly when they are more 
frequently asked to write about that 
subject, particularly in courses in their 
junior and senior years.  

Richard J. Light. "Writing and Students' 
Engagement " Peer Review 6.1 (Fall 
2003): 28-31.  



  Writing is the responsibility of  the entire academic 
community,  

  Writing must be integrated across departmental 
boundaries,  

  Writing instruction must be continuous during all 
four years of  undergraduate education,  

  Writing promotes learning, and  

  Only by practicing the conventions of  an academic 
discipline will students begin to communicate 
effectively within that discipline.  



  WI courses incorporate revised assignments, 
sequenced assignments, peer review, and student 
assistance from a writing consultant. [Georgia State] 

  Cases encourage all of  these features to be present in 
a course with the exception of  the consultant 

  At UWO, the “Essay course” graduation requirement 
(est. 1982) was meant to perform this work 



1.  “E” courses 

2.  Discipline-specific courses  

  Engineering Science 211 

  Writing 131F/G: Writing in the Sciences 

  Writing 121F/G: Writing for MIT 

  Management Communications 



  Senate Committee on Academic Policy and Awards 
governs then through SUUPR 

  Subcommittee on Undergraduate Program Review 

  Applies the Ontario Council of  Academic Vice-
President’s assessment criteria for all undergraduate 
programs (OCAV) 

  Item 4 of  the 6 OCAV is “Communication Skills” 



  A Western course may be designated as an essay 
course if  it has a significant writing component 
(defined by Senate) involving written assignments 
(essays or other appropriate prose composition, 
excluding examinations) to demonstrate the student's 
competence in essay writing.  

http://www.westerncalendar.uwo.ca/western/web/2007(new)/ESSAY_COURSES_306916.html 



I work with faculty members to increase the ability of  
students to write well using these kinds of  strategies: 

  Writing assignments in courses (formal, graded 
writing) 

  Writing to learn (informal writing in any course) 

  Writing in the disciplines (special rules for writing in 
your academic area) 

  Writing intensive courses (curriculum designation at 
UWO is “Essay courses”) 

http://www.humanities.ualberta.ca/WAC/ 



Proven 

  Sentence combining 

  Writing to learn 

  Revising 

  Some kinds of  collaboration 

(Haswell 335) 

Common 

  Revising 

  Error correction or detection 

  Audience awareness 

  Grammar instruction 

  Peer evaluation 

  Journal writing 

  Prewriting 

  Problem solving 

  Imitation of  models 



Aims: 

 To please 

 To entertain 

 To engage 

O’Brien, Emily, Jane Rosenweig, and Nancy Sommers, “Making the most of  College 
Writing.” 



 Non-academic 
Audience 

 For the article review, 
your initial audience for 
this assignment is your 
instructor; readers of  
Occupational Therapy 
Now form the primary 
audience.  



  Assessment tools, like OCAV and 
NSSE (National Survey of  Student 
Engagement) and other 
“benchmarking” or outcomes 
statements, increasingly rely on 
explicit statements describing levels 
of  student achievement 

  A better alternative for us is to start 
with content and then work towards 
what we want students to do with 
that information 



  How do we get from traditional teaching and courses 
to a curriculum that challenges and engages UWO 
students? 

  In writing studies, theories of  teaching writing have 
moved from the current-traditional paradigm (Strunk 
and White) to process approaches and finally to post-
process approaches (post-structuralist) that examine 
relations, locations, and positions for instruction 



  Getting away from the norm/hierarchy of  
prof/student relations 

  Establishing atypical patterns of  behaviour 
that result in new ways of  interacting with 
students 

  Creating social relations that encourage 
interaction, activity, engagement 



  How do students experience the 
material spaces they inhabit on main 
campus? 

  How can we direct student attention 
to critique of  these spaces and how 
these spaces structure their activities 
within them? 

  How can we invite students to 
critique the material spaces they 
encounter outside UWO? 



  How do factors such as race, class, 
ability, and sexuality structure or 
shape student experiences and 
understandings of  the texts they 
encounter in Arts & Humanities 
courses? 

  How can we create courses/
programs that highlight differences, 
ruptures, alternative  
perceptions? 



Design courses in the students’ mode of  learning: 

  student focused 

  collaborative 

  customizable 

  multiple learning methods 



  Texts and images interact in 
complex ways 

  For our students, however, there 
has always been a WWW, 
people have always had cell 
phones 

www.ci.yuma.az.us/ news_1939.htm 



  Want to learn skills explicitly 

  These students assert that it is not 
enough to trust that writing abilities will 
be developed tacitly 

  OCAV/NSSE –focus on engagement, 
active learning 

http://coe.sdsu.edu/eet/articles/digitalnatives/index.htm 



http://coe.sdsu.edu/eet/articles/digitalnatives/index.htm 



  Writing pedagogy 
intersects with these new 
students and the new 
demands for interactive or 
engaged learning 

  Writing as new media—
blogs, MySpace, MSN 

  Graphic novels 



  Writing for the web remediates 
(Bolter and Grusin’s term) writing 
in print 

  Images are seen as “authentic” 
and “immediate” 

  Jon Stewart, SNL, and irony/play 
are the dominant tropes 





Ideas for creative course experiences: 

  29x courses: need a course number/structure to 
accommodate oddball, interesting experiences 

  Some instructors might like to spend the 39 hours of  
contact time in one week, on site somewhere 

  Need to think outside the 3 hr/wk box 



  Write up/share a story about a 
student who was excited/happy 
about something they did in a 
course or program-related 
curricular event; share the story. 

  How can we capture that 
excitement in a course that is 
structured traditionally or non-
traditionally? 

http://www.welcome.uwo.ca/preview/studentexperience/index.html 



What do students have at the end 
of  a course?  

  A portfolio?  

  A published essay?  

  A relationship with an 
organization outside the 
university, such as a social 
service organization? 



How can we use new technologies, such as social 
networking, to engage students in intellectual 
projects we value? 



  “Challenge” courses 

  Capstone courses 

  Multi-campus collaborations 
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  O’Brien, Emily, Jane Rosenweig, and Nancy Sommers, “Making 
the most of  College Writing.” Harvard Expository Writing 
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